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	PLEASE NOTE

1. This document provides an overview of only the discussions during the workshop. The formal presentations delivered at the workshop are not covered.

2. The organisers hope to place the formal presentations on the CentRePoL webpage, once they are received.
3. The overview is based on audio recordings made of the day’s proceedings.

4. The views summarised in the overview are not presented as if they were all accepted by all participants, nor that they are all valid points of view.
5. The summary provided below is not meant to reflect the exact formulations used by the discussants.

6. The identity of workshop participants has been omitted from the overview, for obvious reasons.




1. Aims of workshop

(a) To determine / discuss the state of the training of teachers of African languages (ALs), particularly as home and first additional languages

(b) Determine / discuss the training of teachers in the use of ALs for teaching purposes in content subjects (e.g. for explaining concepts to learners who do not have an adequate competence in the MoI).
2. Some current realities

2.1 The school set-up:

(a) 25 of the 26 public schools in Atteridgeville are said to use an AL as MoI in the foundation phase

(b) Only 20% SA schools are (ex-)model C schools

2.2 AL teacher training institutions

The relative absence of African Language Method courses suggests that ALs are not taken seriously in education.

(a) UP currently does not offer African language teaching method courses
(b) At UKZN, 23 students are currently being trained in literacy and life skills in mother tongue (in the PGCE programme); a dual medium approach is used
(c) At Unisa, the African Languages department is currently involved in assisting with the development of courses in AL method

(d) At UNW, 3 programmes in the Faculty of Education are being taught in Tswana; the literacy model is taught in Tswana; 14 students are registered for the Foundation Phase programme (with Tswana used as MoI) and 3 for FET

(e) At Wits, Zulu Method (Zulu as home language) is offered (and taught in Zulu)
2.3 AL teaching practice

(a) AL teaching in the foundation phase is very poor

(b) It seems that AL teachers in the Foundation Phase are not properly trained, and many have not even studied ALs as subject

(c) Foundation Phase teachers are also often not acquainted with the relevant National Curriculum Statements

(d) Reading and writing skills of Grade 10 learners in Soshanguve in Sepedi are very poor, partly due to the use of teachers who have not been trained to teach Sepedi. In one case, a Grade 10 learner in Sepedi as home language had not studied Sepedi as HL up till the end of Grade 9
(e) AL teachers are sometimes not even trained to teach these languages as subjects in the GET phase. It seems that school managements sometimes assume that anyone who can speak an AL (though (s)he may have been trained to teach Geography) can teach it. This even happens in the FET phase.

(f) Given the frequent use of teachers not trained specifically to teach ALs , it is essential that the DoE / school managements’ handling of their human resources (read their deployment of teachers) be monitored.

(g) A particular problem in township schools is that learners do not know the ALs appropriate to school contexts but speak “township language” / “street language”. Learners thus can’t use, for example, Sepedi for academic purposes. (Apparently, “street language” is often even used for teaching purposes.)
(h) There is a distinct possibility that there will soon be no students or teachers of ALs, maybe even in 5 years’ time.

(i) Some tertiary institutions teach African languages through the medium of Afrikaans or English, instead of using the languages themselves as MoI.

2.4 The use of ALs as MoI

(a) Black students do not see the need for using an AL as MoI, and prefer to be taught in English

(b) ALs are still not taken seriously

(c) In the Western Cape, teachers are willing to participate in pilot projects directed at MT education. However, their participation is thwarted by the absence of the necessary education materials

(d) It needs to be emphasised to teachers, parents and learners that the use of ALs as MoI does NOT MEAN that the acquisition of English will necessarily be put at risk.The issue of ALs and English is not an either/or choice.

2.5 The status of ALs

(a)  Taxi loads of children are transported from township schools to ex-model C schools every day. Though it is true that parents have the right to choose the schools for their children, they are, by sending their children to English schools (ex-model C schools), in fact, voting against ALs. It is thus clearly urgent that the presumed link between the use of ALs with poor quality education be broken, that the quality of township schools be significantly improved, and that ALs be introduced into “black” ex-model C schools.
(b) The Minister of Education has pointed out that the issue of QUALITY is the major problem in education. However, she has to keep in mind that an underlying factor in the issue of quality is LANGUAGE. The issue of language must not be considered in isolation of its fundamental role in the socio-economic life of the country.

3. Training African language teachers

3.1 Institutions: See par. 2.2 above
3.2 Training regarding content of curriculum

(a) The task of the teacher of ALs as home languages is to develop learners’ “cognitive academic language proficiency (CALP) in these languages, i.e. their ability to use them for academic / learning purposes. One of the reasons for this is the link between linguistic skills and cognitive, affective and social skills.

(b) It is essential that these specific linguistic skills be listed (e.g. learners’ ability to explain, illustrate, define, criticise, and so forth).

(c) The aim of home language teaching must be to develop concept literacy, enabling learners to manipulate concepts in their home languages.
(d) In teaching ALs, a critical, emancipatory and constructivist approach must be used.

(e) Prospective teachers of ALs must obviously be trained in both linguistics and literature (but they often seem to have a resistance to the study of linguistics, especially phonetics/phonology)

(f) AL teachers must also be trained to assess learners’ linguistic proficiencies appropriately, in line with the outcomes specified in the NCSs

(g) Teaching ALs as HLs must focus on using language to convey meaning effectively, rather than on structure; learners must be engaged cognitively

(h) There is a need for developing grammars for the ALs that are written from the perspective of HL users; the sole use of grammars based on “Western” perspectives need to be reconsidered.
3.3 Training regarding didactic methods

(a) There are no textbooks on language teaching didactics in ALs, and lecturers have to use books designed for English

(b) The didactic methods employed by AL teachers may be one of the reasons for the unacceptable state of AL teaching, and need to be researched and evaluated.

3.4 Availability of suitable educational/teaching material
(a) There is very, very little teaching material (including literature) available in the ALs -especially in the so-called minor African languages, which means that the development of CALP in learners’ becomes very difficult.

(b) It needs to be remembered that school textbooks in ALs for content subjects were quite widely used before 1994. These textbooks could be exhumed, updated and adapted for use today.

4. Support for AL teaching/teachers

Several workshop participants complained that teachers were not given any support by the Gauteng Education Department (sometimes not even providing the necessary documents on the curricula teachers are expected to follow, and being expected to teach ALs as HLs on the basis of documents developed for first additional languages).

A particular example of the lack of meaningful support is that teachers are rarely trained to use the internet.
In the event that teachers (especially in the foundation phase) are poorly trained, it is essential that they be given effective support by the District Offices.

The Directorate for Initial Teacher Education of the Department of Education (established 1 year ago) houses three units which support teacher training: the Initial Professional Education of teachers, the Continuing professional teacher development unit and the Educator Qualification Programme unit. Their tasks include constructing and implementing policies and providing resource support for teachers.

The directorate has a strong teacher recruitment campaign and overseas the provision of bursaries for teacher trainees. These actions are directed at areas of need, including African language teachers, specifically for the foundation phase. Students from rural areas are particularly targeted.

Several workshop participants expressed the opinion that the DoE should focus their support for African languages on the foundation phase, and that bursaries should primarily be provided for students intending to train as teachers at this level, rather than for GCE or FET.

5. African languages across the curriculum

(a) Prospective teachers need to be made aware of the nature of language use in different disciplinary contexts (school subjects) – e.g. language use in the Biology class.

(b) The development and standardisation of technical terminology must be seriously undertaken. (In this regard it needs to be remembered that technical terminology in the ALs were developed and used pre-1994.)

(c) Teacher trainees must be informed about the nature and practice of bilingual education, accepting, also, that the study / teaching of the mother tongue needs to be handled in the context of English: Scientific concepts must be taught in English as well as the HL, and learners must develop CALP in both English and their home languages.
(d) Students also need to be trained regarding code-switching – what its advantages and drawbacks are and how to use it in a positive way. (A further problem in this regard is that teachers are often not adequately proficient in the LoLT of the school nor in the language of the learners – as is the case in ex-model C schools.)

6. General

6.1 The role of bodies external to the classroom / school
(a) DoE: See par. 5 above.
(b) Provincial Education Departments
(c) SAQA
SAQA’s role in quality control regarding teacher training is channelled through the NQF. The aims of the NQF are as follows:
(i) create an integrated national framework for learning achievements;
(ii) f
facilitate access to, and mobility and progression within, education and training;
(iii) enhance the quality of education and training.
(iv) accelerate the redress of past unfair discrimination in education, training and employment opportunities, and thereby
(v) contribute to the full personal development of each learner and the social and economic development of the nation at large.
(d) Umalusi: Umalusi houses several units involved with assuring quality education, dealing with the assessment of exam scripts and continuing assessment in portfolios (have outcomes been achieved in Grade 12?), the management of qualification standards and curriculum standards.
(e) The HSRC is mainly concerned with research dealing particularly with literacy and numeracy levels in all 11 languages. It also participates in assessing the quality of education, and makes recommendations to the DoE in this regard.
6.2 The promotion of ALs

In general, it is essential to keep in mind that the debate about language is not, primarily, about language; it is about what languages can do for one, for a community.

Some specific points:

(a) Language teachers: Teachers must contribute to the use of ALs for technical and scientific purposes, to making them dynamic academic instruments. The focus of AL teachers must be on the development of concept literacy.
(b) Parents: African parents should be encouraged to use their HL at home with their children.
(c) Communities: AL communities have, as “owners” of these languages, have the prime responsibility to protect and promote them. They should demand that their children be taught in their home languages.
(d) Universities: Universities should take their responsibility regarding the promotion of ALs seriously, and somehow, even, insist on providing courses in AL didactics.
6.3 The need for co-operation

(a) All stakeholders in education: the DoE, provincial education departments, universities and research and development institutions must work together, must engage in mutual discussions. Institutional stakeholders must share views, and must not send out conflicting views or use different terms for the same concepts.

(b) Lecturers in education faculties and subject advisors need to work together very closely, and lecturers need to be allowed to participate in education department workshops.

(c) It is also essential for co-operation between education stakeholders across national borders, especially since many ALs are cross-border languages. In this regard, the SADC protocol on Education and Training provides a useful platform.

7. Were the aims of the workshop achieved?

Some workshop participants remarked that presenters and discussants did not keep to the main themes of the workshop, that issues pertinent to the main theme were not discussed and that issues ranging outside the theme were discussed.

These comments are probably applicable. However, it is also clear that the workshop had several positive features, such as:

(a) That individuals from a wide range of stakeholders were engaged in face-to-face discussions about matters fundamental to both the ALs and education;

(b) That a start was made in the establishment of a network of persons interested in the role of ALs in education; and

(c) That some of the main problems underlying the matter of ALs and education were identified and placed on the agenda for further debate.

A positive feature of the workshop was also that the discussions were frank and direct.
� Information limited to institutions represented or referred to during the workshop
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